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Foreword 

This syllabus, Living Difference IV, is the Agreed Syllabus for religious education (RE) in 
Hampshire, the Isle of Wight, Portsmouth and Southampton. Informed by current educational 
research, as well as research into religion and worldviews, it builds on the approach to 
religious education used in Hampshire, Portsmouth and Southampton since 2004. 

This revision demonstrates the ongoing and fruitful partnership that exists between the four 
authorities of Hampshire, the Isle of Wight, Portsmouth and Southampton. We are especially 
grateful to the Chairs, Vice Chairs and other members of the four Standing Advisory Councils 
for Religious Education (SACREs) and the Agreed Syllabus Conferences (ASCs), as well as 
teachers, young people and advisers who were involved in many ways through the review 
period. This has ensured a document capable of securing high-quality religious education for 
all children and young people who encounter it, at this point in history. 

Living Difference IV affirms our commitment to an education that takes seriously the 
importance of children and young people exploring their own lives in relation to what it can 
mean to live with a religious orientation on life, as well as other ways of life including those 
informed by a non-religious perspective. It gives guidance to teachers regarding what religious 
education should aim to achieve during their time in school so that children and young people 
come to speak, think and act in the world. 

Living Difference IV, rather than being a precise prescription, offers a set of principles for 
teachers to make their curriculum to ensure religious education is open to the plurality of ways 
in which people live in our local, national and international communities. Living Difference IV 
describes an approach for teaching seeking to explain the educational value not only of 
children engaging with new material intellectually, but also of them becoming better able to 
discern what is desirable for their own lives, and with others, for the world. Living Difference IV 
therefore recognises the link between religious education and rights respecting education 
(RRE). 
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Section 1 

Teaching religious education 
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requirement at KS4 can be met through a non-examination taught course studied at an 
equivalent level of scope and challenge. This challenge will be ensured by planning religious 
education using the end of year expectations (EYEs) for Year 11.  

The requirement to teach religious education does not apply to nursery classes but it does 
apply to children in Year R in the EYFS. 

Collective worship is not part of the taught day and cannot be considered as part of the 
recommended time for teaching the Agreed Syllabus. 

Personal, social, health and economic education (PSHE) should be taught in a distinct way 
from religious education. 
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Teaching with Living Difference IV 

Introduction 

“Religious education in Hampshire, the Isle of Wight, Portsmouth and Southampton intends to 
play an educational part in the lives of children and young people as they come to speak, think 
and act in the world.  

This entails teachers bringing children and young people first to attend to their own experience 

and that of others, to engage intellectually with material that is new and to discern with others 
what is valuable with regard to living a religious life or one informed by a non-religious or other 

perspective.”  

Living Difference IV purpose statement. 

The Living Difference IV approach to teaching religious education always begins with the 
teacher finding interesting ways to bring the experience of the concepts/words alive for children 
and young people before enabling them to engage with and study them more intellectually.  

This is so children and young people over time can become familiar with the vocabulary and 
grammar, and other ways of expression, of those living with a religious orientation on life, or life 
informed by another perspective.  

This rich pedagogy begins with experiential moments to make sure there is explicit connection 
to the child’s experience, rather than keeping the matters encountered and studied only at a 
distance and therefore of limited relevance to the child. This is what will make discernment 
possible at the Evaluate step.  

The Living Difference IV approach to teaching religious education has three important 
moments: an experiential moment, an intellectual moment, and a moment of discernment. 

The experiential moment ensures religious education always starts with real and concrete 
situations and encounters, and also makes room for the different ways in which children and 
young people experience what they encounter. This is usually introduced at and just before the 
Communicate step. 

The intellectual moment is there to ensure children and young people engage in systematic 
and informed ways with the different dimensions, manifestations, words and concepts of 
religious traditions and practices. This is there to deepen and broaden their understanding and 
ensure that they are knowledgeable and informed about the matters at the end. This is 
particularly present at the Inquire and Contextualise steps and at the Evaluate step when the 
child and young person begins to discern the value of what has been studied.  

Yet for all this to have meaning for children and young people, it is important that it remains 
grounded in the child’s or young person’s concrete experiences. It should acknowledge the 
diversity of experiences that children and young people will have, so that, over time religious 
education can make a positive contribution to the ability of children and young people to 
discern how all this might matter in their own lives. 

The overarching ambition of Living Difference IV is to support children and young people in 
coming to discernment about what has been studied, and especially what this may mean for 
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their own life. Hence discernment is a crucial and essential part of the educative approach 
underlying Living Difference IV. 

Curriculum made and taught with Living Difference IV has an overarching idea of a spiral 
curriculum. Living Difference IV is therefore not conceived as a linear way, in which 
progression is merely thought of in quantitative terms. Rather, the spiral approach seeks to 
bring about a coherent and integrated approach to religious education that deepens and 
broadens over time. 
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The cycle of enquiry 

Living Difference IV approach to teaching religious education will always begin with the teacher 
finding interesting ways to bring the concept/word alive for children and young people. This 
experiential moment is there to ensure that religious education always starts with real and 
concrete situations and encounters, and also makes room for the different ways in which 
children and young people experience what they encounter. 

The journey around the cycle of enquiry then usually moves into the Communicate step where 
children and young people are introduced to the concept/word and invited to share their 
experiences in different ways. This can be a creative response and may not always require 
words, especially with younger children. At the Apply step the teacher opens up the classroom 
conversation so that children and young people can become aware of the experience of 
others, beginning with those in their class. 

The teacher then introduces the material and additional vocabulary to be encountered and 
studied, usually at the Inquire step. Here children and young people engage with the 
dimensions, manifestations, words and concepts of religious traditions and practices. The 
material a teacher selects will most frequently be new to the children and young people. 
However, there may be occasions where material previously encountered and/or studied by 
the children and young people could be revisited and studied in new ways. This is to broaden 
and deepen children and young people’s understanding, ensuring they are knowledgeable and 
well-informed about the matters at the end. 

Living Difference IV is interested in the lived experience of what it means to live a life with a 
religious or other orientation, therefore formal study of a tradition or other way of life will always 
include living examples or case studies where the material studied can be seen in real life 
context(s). These are introduced at the Contextualise step. 

Children and young people begin to discern value at the Evaluate step. This happens in two 
ways. First, value is discerned for those living within the context studied. The second part of 
the Evaluate step is where children and young people are brought to discern the question of 
how the material encountered and studied might matter in their own lives. 

Living Difference IV acknowledges the diversity of experiences that children and young people 
will have concerning what is studied. Therefore, children and young people’s experience must 
be acknowledged so religious education can make a positive contribution to their ability to 
come to discernment about how all this might matter in their own lives. 

While the whole approach and all parts of the journey of the cycle are important, it is 
anticipated that earlier on with younger children, the emphasis will be on the experiential 
moment in the Communicate and Apply steps. Over time, the intellectual moment increases 
in duration, so that, again over time, children and young people are given more opportunities to 
come to discernment. 
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Communicate Apply 

Evaluate Inquire 

Contextualise 

Occasionally 
enter here 

Child/Young Person 

Usually enter 
the cycle here 
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Examples of questions teachers may ask at each 
step of the enquiry cycle 

 
Step of the 
enquiry cycle 

Examples of questions teachers 
may ask 

Children and young people, in 
increasingly complex ways, are able 
to 

Communicate 

(Where the 
teacher brings 
the child/young 
person’s attention 
to their 
experience of the 
concept/word.) 

What do we notice? 
What do you see here? 
What has been your experience of 
this? 
Have you encountered this before? 

Can you/we draw/paint/make what 
you/we see here? 

First notice and respond to, and later 
put their experience into words or put 
what they notice into colour or line or 
installation. 
 

Do this in different ways alone and with 
others. 

Apply 

(Where the 
teacher enables 
the child/young 
person to 
consider how the 
concept/word is 
applied more 
widely.) 

Has anyone else had an experience 
of …? 
Do we see things the same way? 

Do you think everyone thinks/feels/
sees this? Is this always a good thing? 

What would it be like if no one 
experienced this? 

Can you think of a situation when this 
may be difficult? 
 

Can you give a reason and an 
example to support your ideas? 
 
 
 

Do we need to find out more? 

Identify issues raised in applying their 
responses to specific situations. 
 

Recognise there are ways of life which 
may be different to their own. 

Express how their responses may apply 
in other situations. 

Recognise and dialogue with others 
about some of the shared concerns 
involved in living a human life. 

Give reasons for their points of view 
regarding their own and others’ 
experience and responses and be able 
to make judgements discerning good 
from bad reasons. 

Be open minded and interested to find 
out more. 

Inquire 

(Where the 
teacher 
introduces new 
material for 
children and 
young people to 
encounter and 
study – often 
within a tradition.) 

What’s the main idea here? 
What could we say counts as …?  
What do we mean by …? 
 

Do we have any questions about this?  
What can we infer from this? 

Why might other people see this 
matter in this way? 

Recognise concepts/words in the 
matters being studied. 
Create a working definition of the 
concept/word and frame questions. 

Form explanations and suggest 
possible inferences. 

Link concepts/words, and matters 
studied, together in new ways. 
Recognise that, and identify how, the 
concept/word may be used by, or 
become meaningful for, people living 
with a religious or other orientation on 
life. 
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Step of the 
enquiry cycle 

Examples of questions teachers 
may ask 

Children and young people, in 
increasingly complex ways, are able 
to 

Contextualise 

(The teacher 
brings some  
real-life examples 
or case studies to 
the children at 
this step.) 

Are there any questions about this? 
 

How does this lived example help us to 
understand or think more about the 
concept/word? 

How might a (religious) person such as 
… (give particular example) make 
sense of this in their lives (context 
appropriate to primary or secondary 
students)? 

In what ways might this example of 
how a life is lived have influenced 
things? 

Do you think this would always be the 
case? 

Does everyone agree? 

Frame their own questions recognising 
there is more than one answer. 

Explore a range of interpretations of 
concepts/words in real life contexts. 
 

Recognise that differing religious and 
social contexts influence interpretations, 
sometimes raising controversial issues 
that demand further engagement. 
 

Express and communicate their 
understanding of why context influences 
interpretation of a concept/word. 

Build capacity to compare different 
interpretations of concepts/words by 
finding out about and giving more 
examples. 

Evaluate 

(Where the 
teacher brings 
children and 
young people to 
discern value for 
those in the 
community 
studied as well as 
to discern value 
for themselves.) 

What do you think about all we have 
explored in this enquiry? 
 

How might the people we have studied 
(particular example) make sense of 
this in their lives (primary/secondary)? 
 
 

Why might … be important for … ? 
 

Do you think all … would think/feel the 
same way? 
 
 

Can you give reasons for your position 
on this? 
What difference does that make? 

How might that help us think more 
carefully about these things? 
 
Could there be any value in this for 
someone who was not a …? 
 
What do you think about this? 

Are there any alternative views? 

Could there be any value in this for 
you/me/us? 

Is there anything else here you/we 
would like to consider and explore 
further? 

Discern value for themselves and others 
regarding the matters explored in the 
enquiry. 

Be interested to enquire with others, 
sometimes theologically or 
philosophically, into other long-standing 
positions on, or accounts of, or 
explanations of the concept/word. 

Show sensitivity to interpretations of the 
concept/word in the context. 

Form a judgement about the 
significance of the concept/word from 
within the given context and also 
without. 

Clarify reasons behind different 
judgements recognising the 
characteristics which make a difference. 

Discern for themselves the possible 
significance of the concept/word, as well 
as for someone who is or who is not 
living in that way of life. 
 
 
 

Recognise and express the value that 
the concept/word studied has beyond 
the context studied, in their own and 
their community's life. 
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Area of learning in EYFS Links to Living Difference IV 

Communication and language Examples of concepts/words that could be 
chosen 

Reading frequently to children, and engaging 
them actively in stories, non-fiction, rhymes and 
poems, and then providing them with extensive 
opportunities to use and embed new words in a 
range of contexts, will give children the 
opportunity to thrive. Through conversation, 
storytelling and role play, where children share 
their ideas with support and modelling from their 
teacher, and sensitive questioning that invites 
them to elaborate, children become comfortable 
using a rich range of vocabulary and language 
structures. 

Storytelling 

Changing emotions 

Welcoming 

Stories Jesus told 

Celebration 

Special 

Remembering 

Looking forward 

Belonging 

Journey 

Thanking 

Understanding the world Examples of concepts/words that could be 
chosen 

The frequency and range of children’s personal 
experiences increases their knowledge and 
sense of the world around them – from visiting 
parks, libraries and museums to meeting 
important members of society such as police 
officers, nurses and firefighters. 

In addition, listening to a broad selection of 
stories, non-fiction, rhymes and poems will foster 
their understanding of our culturally, socially, 
technologically and ecologically diverse world. 

As well as building important knowledge, this 
extends their familiarity with words that support 
understanding across domains. Enriching and 
widening children’s vocabulary will support later 
reading comprehension. 

Changing emotions 

Celebration 

Welcoming 

Special 

Remembering 

Looking forward 

Family 

Belonging 

Journey 

Thanking 

Sharing 
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Teaching religious education in  
Key Stage 1 

Children in KS1 will continue to explore and reflect on their own way of life, and feelings about 
this, and will also continue encountering religious and non-religious ways of living.  

Teachers will begin a sequence of religious education lessons (sessions) by (re)creating the 
experience of the concept/word for the children to experience. For example, by a shared 
experience together such as a celebration or activity to evoke the experience of belonging. 

Children will therefore have opportunities first to explore and then later to share their own 
experiences of the concepts/words studied. In this way they will begin to be attentive to other 
people’s experiences of concepts/words found in religious and non-religious ways of life. 

At this key stage the enquiry into what it means to live a religious and non-religious life will be 
concerned with enquiring into concepts/words common to all people (A concepts/words), 
where children will engage within their own experience.  

Golden thread concepts/words will be introduced across the whole key stage, alongside others 
that are also evident in religious ways of life, for example happy, sad, remembering and 
thanking.  

Towards the end of the key stage children should begin to explore concepts/words that are 
shared across many faith narratives (B concepts/words). 

At KS1, the main focus is on A concepts/words.  

Older children within the key stage (Year 2) can also encounter and explore B concepts/words, 
for example God and symbol.  

Children will be introduced to terms specific to religions (eg Shabbat) but the focus for religious 
education at KS1 will be rooted in their own experience (for example, celebrating is the focus 
concept/word with Shabbat as a Jewish example of this).  

They should continue to be encouraged to ask questions and recognise that different people 
may respond in different ways to their questions. 
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Pedagogy  

In the special school, where possible, it is good practice to embed religious education into the 
wider curriculum in order to maximise opportunities to make connections and consolidate 
children’s engagement in systematic and informed ways with the different dimensions, 
manifestations, words and concepts of religious traditions and practices. To help to make this 
relevant for all children and young people it makes sense to move outward from the young 
person’s own experience and maintain close links with personal and social development 
programmes.  

Teachers, when bringing children and young people to attend in different ways, will be 
stimulating and engaging in order to provide children and young people with opportunities to 
access religious education. Teachers’ knowledge of children and young peoples’ individual 
needs will guide appropriate use of teaching resources.  

A range of strategies to ensure inclusive teaching of religious education might include:  

• use of artefacts, big books, posters, DVDs and artwork  

• use of art and craft to enable children to express their ideas  

• use of food and cooking  

• music to create an atmosphere or for expression of ideas and emotions  

• visual and tactile stimuli which contribute towards a stimulating sensory environment   

• visiting speakers – ensure prior briefing as to children’s capabilities, delivery, etc  

• visits, eg to places of worship, museums or art galleries 

• use of drama, role play, gesture or dance  

• use of ICT, eg digital cameras, tablets, interactive whiteboards and websites.  

Appropriate provision should be made for students who need to use:  

• means of communication other than speech, including computers, technological aids,  

lip-reading or communication systems such as Makaton  

• non-sighted methods of reading such as Braille or non-visual or non-aural ways of 

acquiring information   

• technological aids in practical and written work – touch-screens, voice-recognition 

software  

• aids or adapted equipment to allow access to practical activities within and beyond school.  
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Enquiry in religious education with children and 
young people with special needs and disabilities  

Children and young people with SEND should be given the opportunity to: 

• experience a recreation of the experience named in the concept/word before 

• Communicate their responses to their experience of each concept/word (for example 

using Makaton symbols or through signing, gesture or speaking to communicate how you 

celebrate) 

• Apply each concept/word to experiences in their lives and those of others. (For example, 

share photographs of birthday or Christmas celebrations at home and sing or talk about 

the celebration and the feelings evoked. Does everyone celebrate in the same way?)  

• Inquire into, engage with, and where appropriate study suitable concepts/words (for 

example, exploring what celebration is)  

• consider real-life examples of each concept/word within religious practice or stories (for 

example with a focus on the concept/word of celebration, celebrating the story of Rama 

through lighting diva lamps, smelling incense, handling a statue of Rama, eating Indian 

sweets, listening to Indian music) at the Contextualise step of the cycle 

• discern value or importance in each concept/word. For some children, this might be more 

like expressing a response to the concept/word (for example, “Do we like celebrating or 

not?”). For other children, this might involve indicating a response by selecting a happy 

face symbol. Others may be able to discuss: “What, how and why do we like celebrating? 

How does it make us feel?” at the Evaluate step. Some children will also be able to 

discern value of the experience being explored in this cycle for those who have been 

encountered or studied at the Inquire and Contextualise steps. 

Schools should consider which experiences of which concepts/words would be most relevant 
for the education of the children that they teach. It is likely that these will mostly be A concepts/
words, as these are concepts/words which are within or closer to the child’s experience. 
Concepts/words may need to be revisited to reinforce understanding, eg the concept/word of 
special may be taught in the context of special people and then special books.  

The golden thread concepts/words are likely to be particularly useful to be revisited and may 
form the heart of the curriculum made for children in special schools. 

Golden thread concepts/words: 

• community 

• belonging 

• special 

• love. 
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Teaching religious education in  
Key Stage 2 

During KS2 it continues to be important for teachers to bring children to be attentive to their 
experience. Over time children in KS2 will develop a more mature understanding of different 
religious traditions. In Year 3, children should be able to identify and make their own responses 
to some of the issues that arise in their own and others’ experience at the Communicate and 
Apply steps of the cycle of enquiry. Children will encounter and study material at the Inquire 
step and consider examples of this at the Contextualise step with regard to living a religious 
or non-religious life. Children should be encouraged to develop their ability to ask and pursue 
more perceptive and complex questions and so come to discern value at the Evaluate step. 

The golden thread concepts/words will continue to be present in some cycles of enquiry across 
KS2.  

The KS2 curriculum will continue to include A concepts/words, although these enquiries will 
usually become more complex and sophisticated in terms of engagement with the concept/
word from the perspective of a religious or non-religious person outside their experience, as 
the children get older. 

During the key stage children should begin to explore concepts/words that are shared across 
many faith narratives (B concepts/words) and these will increase as children progress through 
KS2. 

As KS2 progresses, children usually have a broader range of experiences to draw on for their 
enquiries. They will continue to engage with concepts/words shared within as well as outside of 

religions and religious traditions (A concepts/words), for example freedom, authority, sacrifice, 
as well as investigate concepts/words that are those shared across religions and religious 
traditions (B concepts/words), for example holiness, pilgrimage and rites of passage. In Year 5 
and 6 children may have the opportunity to encounter and study concepts/words that are 
distinctive to particular religions and religious traditions (C concepts/words), for example 
Trinity, moksha, mitzvot. 

Children will be introduced to other terms specific to religions in the Inquire and Contextualise 
steps. 

Teachers will begin a sequence of religious education lessons by (re)creating the experience 
of the concept/word for the children to experience. For example, by having a shared 
experience together such as a celebration or activity to evoke the experience of belonging. 
Teachers will continue to encourage children to ask questions so that they can better 
recognise that different people may respond in different ways. 
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Teaching religious education in  
Key Stage 5 and post-16  

There are a number of ways of ensuring young people can access religious education post-16. 

• A level and GCSE courses in religious studies or philosophy 

The model of teaching envisaged in Living Difference IV can be used in teaching an A 
level RS syllabus, even though the content in such a course will be considerable and 
intellectual engagement high.  

A new unit of study can be introduced by inviting young people to reflect on their 
experience of a key concept/word being introduced and then to Communicate their own 
views about key concepts/words using balanced argument and evaluation. Being 
encouraged to Apply these arguments to other situations in life, society and the wider 
world through the use of examples to back up points will raise engagement with the 
content introduced for study at Inquire. Case studies and examples to illustrate and 
Contextualise complex ideas will be a mark of good teaching at A level. A unit of study 
will also be augmented by giving some opportunity for young people to discern value in 
what has been studied at the Evaluate step. 

• Religious education as a component of other 16 to 19 initiatives 

For example, taught in tutor time or themed drop-down days, including a variety of 
speakers, workshops, films and practical activities. 

Employers increasingly value young people entering the workplace with a high level of 
understanding of cultural and religious diversity. Opportunities can be made for religious 
education taught as part of the tutor programme or in drop-down days. Such programmes 
can be planned with the cycle of enquiry approach to teaching in Living Difference IV.  

• Residential religious education courses 

Some sixth forms attached to schools as well as sixth form colleges enable a range of 
residential experiences. These, if carefully planned, can also bring in religious education, 
for example in an evening programme of discussion and speakers. 

• EPQ (externally accredited) or internally accredited research projects such as that 
envisaged in Living Difference IV as pondering time 

The extended project at level two or three gives young people flexibility to choose their 
own research project and prepare extended essays of their choice. However similar 
challenging and courageous projects can be internally accredited by the sixth form 
institution and be valuable additions in a young person’s personal statement for post-18 
study or employment.  
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Section 2 

How to make the religious 
education curriculum for your 
school 
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In the primary school a unit of study will consist of a sequence of cycles of enquiry planned to 
be taught, often, over two years.  

In the secondary school a unit of study will usually be taught over a term (often in 10-12 one 
hour lessons) and be comprised of two-five cycles of enquiry. 

A course of study is comprised of several units of study and outlines the whole curriculum over 
a key stage. It will be made and taught so that all together it ensures that children are better 
able to speak, think and act in the world and discern what is of value for themselves and the 
world as a consequence of their religious education experience through time. 
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By the end of Year 2 

In an age-appropriate way, through a well-made KS1 curriculum that is taught well, children in Year 2 
will have encountered, studied and had the opportunity to discern value in relation to at least two 
golden thread concepts/words of community, belonging, special, love, including those not studied in 
Year 1, as well as other A concepts/words chosen by the teacher and children themselves (pondering 
time) and a B concept/word at the end of Year 2. 

Consequently, children can 

At Communicate … express creatively their response to their own experiences of the 
concepts/words introduced. 

At Apply … recognise (in a different way to Year 1) how their responses relate to 
events in their own and sometimes other people’s lives. 

At Inquire and 
Contextualise 

… simply describe what has been taught about how the concept/word and 
how it is used in the tradition studied. 

At Evaluate … in simple terms children can discern something of the value of these 
concepts/words in the lives of those living in the traditions studied as well as 
for their own lives and communities. 

   

By the end of Year 4 

In an age-appropriate way, through a well-made lower KS2 curriculum that is taught well, by the end of 
Year 3 and Year 4 children will have encountered, studied and had the opportunity to discern value in 
relation to four golden thread concepts/words of community, belonging, special, love, as well as other 
A concepts/words and some B concepts/words, chosen by the teacher and children themselves 
(pondering time). 

Consequently, children can 

At Communicate … express creatively as well as describe their response to their own 
experiences of the concepts/words introduced. 

At Apply … recognise and describe how their responses relate to events in their 
own and sometimes other people’s lives. 

At Inquire and 
Contextualise 

… accurately describe what has been taught about the meanings of 
concepts/words (taught at the Inquire step). 

… accurately describe some variations in ways in which the concept/word 
is shown in lives of people encountered and studied (taught at the 
Contextualise step). 

At Evaluate … discern and describe the value of these concepts/words in the lives of 
those living in the traditions encountered and studied as well as recognising 
some of the issues this might raise. 

… discern possible value for their own lives and communities (not only 
assessed through summative assessment). 
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By the end of Year 6 

In an age-appropriate way, through a well-made upper KS2 curriculum that is taught well, through 
Year 5 and by the end of Year 6 children will have encountered, studied and had the opportunity to 
discern value in relation to each of the four golden thread concepts/words of community, belonging, 
special, love, other A and B concepts/words and also some C concepts/words, chosen by the teacher 
and children themselves (pondering time). 

Consequently, children can 

At Communicate … respond creatively as well as begin to explain their response to their 
own experiences of the concepts/words introduced. 

At Apply … explain some examples of how their responses relate to events in their 
own and other people’s lives. 

At Inquire and 
Contextualise 

… accurately explain meanings of concepts/words in the traditions 
encountered and studied (taught at the Inquire step). 

… accurately explain the way the concepts/words in the traditions 
encountered and studied impact the lives of those in the traditions with 
examples (taught at the Contextualise step). 

At Evaluate … discern the value of these concepts/words in the lives of those living in 
the traditions encountered and studied, as well as recognising some of the 
issues this might raise. 

… discern possible value in the concepts/words for their own lives and 
communities (not only assessed through summative assessment). 

  

By the end of Year 7 

In an age-appropriate way through a well-made KS3 curriculum that is taught well, young people in 
Year 7, at the beginning of the secondary phase of education, will have encountered, studied and had 
the opportunity to discern value (across Year 7 and Year 8) in relation to each of the four golden 
thread concepts/words of community, belonging, special, love and other A, B and C concepts/words 
chosen by the teacher, as well as those chosen by young people themselves (pondering time). 

Consequently, young people can 

At Communicate … respond creatively as well as offer explanations for their response to 
their own experiences of the concepts/words introduced. 

At Apply … explain examples of how their responses relate to events in their own 
and other people’s lives. 

At Inquire and 
Contextualise 

… accurately explain meanings of concepts/words in the traditions 
encountered and studied (taught at the Inquire step). 

… accurately explain the way the concepts/words in the traditions 
encountered and studied, impact the lives of those in the traditions with 
examples (taught at the Contextualise step). 

… appreciate how the concepts/words interact together to influence the 
way people think and speak and act in the world. 

At Evaluate … discern value of these concepts/words in the lives of those living in the 
traditions encountered and studied, as well as recognising some of the 
issues this might raise articulating the value of their interconnections. 

… discern possible value for their own lives and communities and how 
this might influence how they speak, think and act in the world (not usually 
assessed through summative assessment). 
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By the end of Year 8 

In an age-appropriate way through a well-made KS3 curriculum that is planned to be taught well to 
young people in Year 7 and Year 8, will have encountered, studied and had the opportunity to discern 
value in relation to each of the four golden thread concepts/words of community, belonging, special, 
love (across Year 7 and Year 8) and other A, B and C concepts/words chosen by the teacher, as well 
as those chosen by young people themselves (pondering time). 

Consequently, young people can 

At Communicate … respond creatively as well as offer more detailed explanations for 
their own responses to their experiences of the concepts/words introduced. 

At Apply … explain examples of how their responses relate to events in their own 
and other people’s lives. 

At Inquire and 
Contextualise 

… accurately explain meanings of concepts/words in the traditions 
encountered and studied (taught at the Inquire step). 

… accurately explain the way the concepts/words in the traditions 
encountered and studied, impact the lives of those in the traditions with 
examples (taught at the Contextualise step). 

… appreciate and begin to explain how the concepts/words may 
interact together to influence the way people think and speak and act in 
the world. 

At Evaluate … discern value of these concepts/words in the lives of those living in the 
traditions encountered and studied, as well as recognising some of the 
issues this might raise articulating the value of their interconnections. 

… discern possible value for their own lives and communities and how 
this might influence how they speak, think and act in the world (not usually 
assessed through summative assessment). 
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By the end of Year 9 in a three-year KS3 course (these EYEs will also apply to the first year of a 
three-year internally assessed KS4 course) 

In an age-appropriate way through a well-made KS3 (KS4) curriculum that is taught well, young 
people in Year 9 will have encountered, studied and had the opportunity to discern value in relation to 
at least two of the four golden thread concepts/words of community, belonging, special, love and 
other A, B and C concepts/words chosen by the teacher, as well as those chosen by young people 
themselves (pondering time). 

Consequently, young people can 

At Communicate … respond creatively as well as offer more detailed explanations for 
their own responses to their experiences of the concepts/words introduced. 

At Apply … explain examples of how their responses relate to events in their own 
and other people’s lives, drawing on a greater range of sources. 

At Inquire and 
Contextualise 

… accurately give detailed explanations of meanings of concepts/
words in the traditions encountered and studied (taught at the Inquire 
step). 

… accurately explain the way the concepts/words in the traditions 
encountered and studied impact the lives of those in the traditions with 
examples (taught at the Contextualise step). 

… can explain how the concepts/words interact together in different 
ways and for different people and give examples of how this might influence 
the way someone speaks, thinks and acts in the world, bringing together 
what is taught at both Inquire and Contextualise steps (for example how 
Christians might interpret symbol/sacrament differently and lead to different 
ideas about marriage). 

At Evaluate … discern value of these concepts/words in the lives and experiences of 
those living in the traditions encountered and studied, as well as 
recognising some of the issues this might raise articulating the value of 
their interconnections. 

… discern possible value for their own lives and communities and how 
this might influence how they speak, think and act in the world (not usually 
assessed through summative assessment). 
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By the end of Year 10 

In an age-appropriate way through a well-made KS4 curriculum, taught well, young people in Year 10 
will have encountered, studied and had the opportunity to discern value in relation to at least two of 
the four golden thread concepts/words of community, belonging, special, love and other A, B and C 
concepts/words chosen by the teacher, as well as those chosen by young people themselves 
(pondering time). 

Consequently, young people can 

At Communicate … respond creatively as well as offer more detailed explanations for 
their own responses to their experiences of the concepts/words introduced. 

At Apply … explain examples of how their responses relate to events in their own 
and other people’s lives drawing on an ever-widening range of sources 
including material taught previously. 

At Inquire and 
Contextualise 

… accurately explain meanings of concept/word and interpret 
connections between these and others previously encountered and 
studied in the traditions encountered and studied (taught at the Inquire 
step). 

… accurately explain the way the concepts/words in the traditions 
encountered and studied impact the lives of those in the traditions with 
examples (taught at the Contextualise step). 

… give increasingly complex explanations of the ways the concepts/
words encountered and studied interact together to influence the way 
people think and speak and act in the world. 

At Evaluate … discern value of these concepts/words in the lives and experiences of 
those living in the traditions encountered and studied, as well as 
recognising some of the issues this might raise articulating the value of 
their interconnections. 

… discern possible value for their own lives and communities and how 
this might influence how they speak, think and act in the world (not usually 
assessed through summative assessment). 
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By the end of Year 11 

In an age-appropriate way through a well-made KS4 curriculum that is planned to be taught well, 
young people in Year 11 will have encountered, studied and had the opportunity to discern value in 
relation to at least one of the four golden thread concepts/words of community, belonging, special, 
love and other A, B and C concepts/words chosen by the teacher, as well as those chosen by young 
people themselves (pondering time). 

Consequently, young people can 

At Communicate … respond creatively as well as offer increasingly detailed 
explanations for their own responses to their experiences of the concepts/
words introduced. 

At Apply … explain examples of how their responses relate to events in their own 
and other’s lives including in the wider world. 

At Inquire and 
Contextualise 

… accurately explain meanings of concepts/words in the traditions 
encountered and studied (taught at the Inquire step). 

… accurately explain the way the concepts/words in the traditions 
encountered and studied impact the lives of those in the traditions with 
examples (taught at the Contextualise step). 

… give more complex explanations of the ways the concepts/words 
encountered and studied interact together to influence the way people 
speak, think and act in the world. 

At Evaluate … discern value of these concepts/words in the lives and experiences of 
those living in the traditions encountered and studied, as well as recognise 
some of the issues raised, analysing, synthesising and evaluating in detail 
in order to articulate their value and make interconnections. Young people 
can use logical chains of argumentation to discuss how issues raised will 
affect the wider world. 

… discern possible value for their own lives and communities and how 
this will influence how they speak, think and act in the world (not usually 
assessed through summative assessment). 
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Exemplar curriculum maps for 
each key stage 
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Recommended exemplar Key Stage 2 course of 
study  

• Christian (C) and Jewish (J) traditions as a depth study with Buddhist (B) and Hindu (H) 

traditions. 

• Christian (C) and Muslim (M) traditions in Years 5/6 with Sikhi (S) and Humanist (H) 

traditions/ways of life. 

(Concept/word above the context in italics. Golden thread concepts/words in bold.) 

 

 

Year Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

3 Trees 
 

Across 
religions 

 

Trees, RE038 

Angels (C) 
 

Angels 
 

 

Angels, 
RE001 

Authority (J) 
 

Torah 
 

 

Synagogue, 
RE027 

Love (C) 
 

Changing 
emotions 

Easter 

Easter for 
KS2, RE039 

Sacred (C/
H) (special) 

Places of 
worship 

Belonging as 
identity (J) 

Jewish 
traditions 

 

Synagogue, 
RE027 

4 Community 
(C) 

Neighbour 

Symbol (J) 
 

Hanukkah 
 

Jewish 
festivals, 
RE015 

Myth 
 

Myth 
 

Myth, 
RE019 

Freedom (J) 
 

Passover 
 

Passover, 
RE020 

Stones as 
symbols 

Across 
religions 

Stones as 
symbols, 
RE024 

Special as 
God 

Across 
traditions 

God talk, 
RE008 

5 Belonging 
(M) 
 
 

Shahada and 
salat 
 

Islam for KS2, 
RE040 

Interpretation 
(C) 
 
 

Christmas – 
the two birth 
narratives 

Teaching 
Christmas at 
KS2, RE004 

Love (H) 
 
 
 

The Golden 
Rule 

Salvation (C) 
 
 
 

The Christian 
story 
 

The Christian 
story, RE003 

Sacred 
place (S/C)
(special)  

Places of 
worship 

Umma (M) 
(community) 
 
 

Hajj and zakat 
 
 

Islam for KS2, 
RE040 

6 Peace (M) 
 

Revelation of 
the Qur’an, 
sawm and 
Ramadan 

Islam for KS2, 
RE040 

Incarnation 
(C) 

An 
extraordinary 
baby 
 

RE Moodle/
HIAS RE 
website 

Ritual (M) 
 

Wudu and 
Eid al Fitr 
and Eid al 
Adha 

Islam for 
KS2, RE040 

Resurrection 
(C) 

The empty 
cross 
 
 

Easter for 
KS2, RE039 

Love (S) 
 

Sewa 

River of Life 
(H) 

Humanism 
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Recommended exemplar two-year Key Stage 3 unit 
of study 

Comprising six units of study: two overview studies and four depth studies. 

Depth studies = two Christian + one Dharmic + one Abrahamic. 

(Golden thread concepts/words in bold.)  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Autumn Spring Summer 

Year 7 Introductory overview 
study 

Community         

Belonging 

Sacred/Special 

This is a transition unit of 
study where secondary 
teachers pick up the threads 
from young people’s primary 
experience.  

Depth study: Christianity A 
 

Agape/Love                     

God 

Church/Community 

 

Pondering time study 

or 

Depth study (possibly one 
also studied at GCSE.) 

Year 8 Overview study 

Inspirational people 
 

For example Martin Luther 
King Jr, studied through 
enquiry into Love, Freedom, 
and Justice. 

Depth study: Christianity B 

Forgiveness     

Reconciliation 

Depth study into third 
religious tradition. 
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Recommended exemplar three-year Key Stage 3 
long-term plan 

Comprising nine units of study: three or four overview studies + four or five depth studies. 

Depth studies = two/three Christian + one/two Dharmic + one/two Abrahamic  

(Golden thread concepts/words in bold.) 

 

 

 

  Autumn Spring Summer 

Year 7 Introductory overview 
study 

Community         

Belonging 

Sacred/Special 

This is a transition unit of 
study where secondary 
teachers pick up the threads 
from young people’s primary 
experience.  

Depth study: Christianity A 

Agape/Love                     

God 

Church/Community 

 

Depth study into second 
religious tradition. 

Year 8 Overview study 

Inspirational people 

 

For example Martin Luther 
King Jr, studied through 
enquiry into Love, Freedom, 
and Justice. 

Depth study: Christianity B 

Forgiveness     

Reconciliation 

 

 

Pondering time study 

or 

Depth study into third 
religious tradition (possibly 
one also studied at GCSE). 

Year 9 Pondering time study 

or 

Depth study: Christianity C 

Authority      

Prayer       

Grace 

or  

Overview study. 

Depth study into possible 
fourth religious tradition. 

Overview study  

For example a unit of study 
comprised of a sequence of 
enquiries exploring the 
climate crisis, medical ethics 
or conflict and peace. 
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Recommended exemplar three-year Key Stage 4 
course of study 

Comprising nine units of study: three or four overview studies + two or three depth studies. 
Pondering time (self-directed) enquiry in each year. 

(Golden thread concepts/words in bold.) 

 

 

 

 

  Autumn Spring Summer 

Year 9 Depth study: Buddhist 
traditions (or another Dharmic 
tradition not previously studied 
in KS3). 

Change/Impermanence (Anicca) 

Community (Sangha) 

Love/Compassion (Karuna) 

Overview study: Political 
philosophy. 
 
 

Action  

Freedom 

Authority 

Social contract 

Key question: Is it accurate to 
claim that where there is 
authority there is no 
freedom? 

Pondering time study 

Year 10 Depth study: Christian and 
Muslim philosophy of religion. 

God 

Theodicy 

Prayer 

Key question: How can an all-

powerful God allow suffering? 

Overview study: New 
religious movements. 

Religion 

Change 

Philosophy (for life) 

Key question: Is religion 
changing and can it survive? 

Pondering time study 

or 

Depth study: 
Christianity. 

Love/care/stewardship 

Incarnation 

Sin 

Key question: Whose 
responsibility is the 
earth? 

Year 11 Overview study: Medical 
ethics from a variety of 
perspectives including 
religious. 

The good life   

Genetic engineering 

Key question: Should humanity 

Pondering time study Overview study: 
Making moral decisions: 
two-six lessons 
depending on school 
GCSE schedules. 
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Exemplar concept/word maps for 
religions and other traditions 
across key stages 
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Christian traditions at Key Stage 2  

When the Christians traditions are taught at KS2, teachers will be building on what has gone 
before in KS1. The matters introduced in the Inquire and Contextualise steps in Year 3 and 
Year 4 and then in Year 5 and Year 6 need to be considered together, so they enable children 
to ensure cumulatively sufficient material is studied and that it links together.  

(Concept/word above the context in italics. Golden thread concepts/words in bold.) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Year Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

3 Belonging 
 

Message 
 

Jesus’ 
teachings and 
message 

Special 
 

Angels 
 

 Love 
 

Changing 
emotions 

Key events of 
Holy Week 
 
 

Easter for 
KS2, RE039 

Special and 
community 

Sacred place 
 

Places of 
worship for 
more than 
one religion 

 

4 Community 

Neighbour 

Making 
choices 

Warning 

 

The Magi 

  Justice 

 

Stories of 
justice for 
more than 
one religion 

 

5  Community 

Interpretation 

Christmas – 
the two birth 
narratives 

Special 

Stewardship 

Creation 

 God  

6 Special/
Divine 

Leader 

Jesus as 
leader 

Leadership 
and 
prophethood, 
RE016a  

  Resurrection 

 

The empty 
cross 

Easter for 
KS2, RE039 

 Love 

Agape 

Love in 
community 
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Key 
concepts/
words for 
each cycle 
of enquiry 

Communicate 
and Apply 
steps 

Inquire: examples of 
material that could 
be taught – these are 
exemplary only and 
not conclusive 

Contextualise: 
examples of the lived 
experience – these 
are exemplary only 
and not conclusive 

Discernment 
(Evaluate) step: 
discern value of 
the concept/ 
word for those in 
the tradition as 
well as for 
yourself 

Community/
Church 

This is a 
golden thread 
concept/word 
and might be 
the first time it 
has been 
studied in 
KS3. 

The teacher 
can first bring 
young 
people’s 
attention to 
their 
experiences of 
community – 
before picking 
up the threads 
of what has 
been 
previously 
encountered 
and studied in 
primary 
school. 

Christian word Church 
– as the body of Christ 
– community of 
believers. 

Early followers of 
Jesus. 

Opportunities for 
teaching 
denominations 
including historical 
background: East-
West Schisms: 
Reformation. 

Place of Theology – 
different kinds of 
theology – plurality of 
theological questions 
and ways of studying 
theology. 

Significant areas of 
disagreement 
especially over 
matters of authority 
and the place of the 
Bible. 

Place of the 
Sacraments. 

What it means to be a 
Christian is not only 
one thing. 

Lived examples of 
different ways of 
Christian life. 

Christians talking 
about The Mass, Holy 
Communion. 

Possible panel 
discussion in relation 
to marriage. 

Why is the Church 
important to 
Christians? 
(Important to 
show that not all 
Christians see 
things exactly the 
same way – inner 
diversity). 

In what ways is 
community 
important to me 
and those around 
me? 
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Jewish traditions at Key Stage 3 

Exemplar Key Stage 3 unit of study for teaching in around 12 
hours 

Overarching enquiry question for the whole term: What does it mean to live a Jewish life? 

For young people who have studied the Jewish traditions at KS1 or KS2 this exemplar unit of 
study aims broaden and deepen young people’s appreciation of what it may mean to live a 
Jewish life today and to encounter greater complexity than before. This unit of study comprises 
of three cycles of enquiry into the concepts/words of instruction (Torah), tradition and 
remembrance is intended to last a whole term of about 10-12 weeks. In the secondary school 
this is assumed to be one lesson per week of around one hour. Each cycle will last three or 
four lessons. The precise material young people encounter and study at Inquire and 
Contextualise will depend upon the age and previous experience of what has been 
encountered at KS1 and KS2. Secondary school teachers should liaise with primary feeder 
schools to ensure material introduced at KS3 builds on what has gone before.  

Key concepts/ 
words for each 
cycle of 
enquiry 

Communicate 
and Apply 
steps 

Inquire: examples 
of material that 
could be taught – 
these are 
exemplary only 
and not conclusive 

Contextualise: 
examples of the 
lived experience – 
these are 
exemplary only 
and not conclusive 

Discernment 
(Evaluate) step: 
discern the value 
of the concept/
word for those in 
the tradition as 
well as for 
yourself 

Instruction or 
guidance for 
life/Torah 

(This enquiry 
will be the 
longest – 
around four-six 
lessons.) 

Young people’s 
attention is 
brought to their 
experience of 
instruction(s), 
first in general 
and then for 
life. 

1 An investigation 
into aspects of 
what the Torah 
is. 

2 Introduction to 
the different 
streams of 
Jewish tradition 
and how Torah is 
interpreted in 
each. 

3 Introduction to 
traditional 
commentaries 
(Talmud and 
others), and their 
interpretations 
and emphasis in 
the streams. 

4 Teaching about 
Jewish history 
from the earliest 
times, including 
Abraham, Moses 
and the 
Diaspora. 

Examples may 
include ways in 
which Jews live their 
life, for example in 
the interpretation of 
food laws. 

Also, Jews from 
different 
backgrounds talking 
about head covering 
and if time, also 
include festivals of 
significance: 
Hanukah and/or 
Yom Kippur. 

Is following the 
Torah (instruction) 
is important for all 
Jews? 

and 

Could having a set 
of instructions or 
guidance be 
important for me in 
my life? 
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Key concepts/ 
words for each 
cycle of 
enquiry 

Communicate 
and Apply 
steps 

Inquire: examples 
of material that 
could be taught – 
these are 
exemplary only 
and not conclusive 

Contextualise: 
examples of the 
lived experience – 
these are 
exemplary only 
and not conclusive 

Discernment 
(Evaluate) step: 
discern the value 
of the concept/
word for those in 
the tradition as 
well as for 
yourself 

Tradition 

(Two lessons.) 

Young people’s 
attention is 
brought to their 
experience of 
tradition. 

If not already 
studied, introduce 
the kippah. 

Historical 
background to 
festivals and 
significance of for 
example the 
Menorah and 
Shofar. 

Jews from different 
backgrounds talking 
about how they 
celebrate Hanukah 
and/or Yom Kippur. 

Is tradition always 
important for those 
living a Jewish 
life? 

and 

In what ways 
might traditions be 
important for me? 

Remembrance 

(It may be 
helpful if this 
enquiry is 
studied at the 
same time as 
the Holocaust 
in history 
lessons and 
should take 
around three 
lessons.) 

Beginning with 
a focus on 
memory and 
the experience 
of 
remembering. 
Young people’s 
attention is 
brought to the 
distinct idea of 
remembrance – 
as something 
collective. 
Examples are 
explored in first 
lesson. 

Further study of the 
life of Moses, the 
leaving of Egypt and 
institution of 
Passover. 

This could include 
meeting with people 
who can discuss 
authentic lived 
examples of ways in 
which Passover was 
celebrated during 
World War II as well 
as the ways in which 
Jews celebrate 
Passover today – 
discussing also the 
range of traditions. 

How is the 
experience of 
remembrance 
during Passover 
important for Jews 
today ? 

and 

Does 
remembrance 
have value for 
me? 
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Muslim traditions at Key Stage 3 

Exemplar Key Stage 3 unit of study for teaching in around 12 
hours 

Overarching exemplar enquiry question for the whole term: What does it mean to live a life as 

a Muslim today? 

Whether or not Muslim traditions are studied at GCSE, a depth study into Muslim traditions is 
recommended at KS3. If young people have studied Muslim traditions at KS2 this exemplar 
unit of study aims to broaden and deepen young people’s appreciation of what it may mean to 
live as a Muslim today. They should encounter greater complexity than in KS2. 

This unit of study is comprised of three cycles of enquiry into the concepts/words of Islam (as 
surrender/submission), umma (community) and jihad (as struggle and striving to live a good 
life) is intended to last a whole term of about 10-12 weeks. In secondary school this is 
assumed to be one lesson per week of around one hour. Each cycle will last three or four 
lessons.  

The precise material young people encounter and study at Inquire and Contextualise will 
depend on what has been encountered at KS2. Secondary school teachers should liaise with 
primary feeder schools to ensure material introduced at KS3 builds on what has gone before. 
Other cycles of enquiry for example into Tawheed could replace Islam, if previously studied. 

(Golden thread concepts/words in bold.) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Key concepts/
words for each 
cycle of 
enquiry 

Communicate 
and Apply steps 

Inquire: 
examples of 
material that 
could be taught – 
these are 
exemplary only 
and not 
conclusive 

Contextualise: 
examples of the 
lived experience 
– these are 
exemplary only 
and not 
conclusive 

Discernment 
(Evaluate) step: 
discern value of 
concept/word for 
those in the 
tradition as well 
as for yourself 

Surrender/
Submission/
Peace/Islam 

Young people are 
brought to attend 
to their 
experiences of 
giving up 
something for a 
greater good. 

Investigate a 
Muslim’s 
understanding of 
submission. 

Revelation of The 
Qur’an to the 
Prophet 
Muhammad 
(pbuh) and also 
influence of The 
Hadith, one God 
and the shahada. 

Introduce 
examples of 
young people who 
are living a Muslim 
life. 

Can submission 
lead to peace? 

In what ways is 
submission 
important in the 
life of a Muslim? 

Could this have 
any relevance in 
my life? 
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Key concepts/
words for each 
cycle of 
enquiry 

Communicate 
and Apply steps 

Inquire: 
examples of 
material that 
could be taught – 
these are 
exemplary only 
and not 
conclusive 

Contextualise: 
examples of the 
lived experience 
– these are 
exemplary only 
and not 
conclusive 

Discernment 
(Evaluate) step: 
discern value of 
concept/word for 
those in the 
tradition as well 
as for yourself 

Community/
Umma 

Young people are 
brought to attend 
to their experience 
of community. 

Investigate Muslim 
interpretations of 
umma. 

If not already 
introduced, teach 
about prayer and 
wuzu. 

Encounter 
contemporary 
examples of those 
who have made 
Hajj, discuss how 
the experience of 
Hajj may relate to 
the experience of 
umma. This is an 
opportunity to 
teach Zakat and 
any distinction 
within Islam with 
regard to Zakat. 

In what ways is 
umma important to 
a Muslim? 

Is community of 
value to me? 

Struggle and 
striving/Jihad 

Young people are 
brought to attend 
to their own 
experience of 
struggle and 
striving. 

Muslim theological 
interpretations of 
the concept/word 
of jihad. 

Ramadan. How might jihad 
matter to a 
Muslim? 

Is striving to live a 
good life important 
to me? 
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Key 
concepts/ 
words for 
each cycle 
of enquiry 

Communicate 
and Apply 
steps 

Inquire: examples of 
material that could be 
taught – these are 
exemplary only and not 
conclusive 

Contextualise: 
examples of the 
lived 
experience – 
these are 
exemplary only 
and not 
conclusive 

Discernment 
(Evaluate) step: 
discern the value 
of the concept/
word for those in 
the tradition as 
well as for 
yourself 

Equality Teachers bring 
young people to 
attend to their 
own 
experiences of 
equality. 

The Mool Mantra – an 
essential of Sikhi faith 
emphasising oneness of 
God and all creation. 

The Ik Onkar symbol 
reminds Sikhs of the 
oneness of God and the 
oneness of humanity 
(that everyone is equal). 
Also helps to focus on 
Waheguru when Sikhs 
pray and meditate. 

The Langar 
brings together 
all the concepts/
words studied in 
this unit and 
illustrates how all 
things link in the 
Sikh traditions – 
demonstrates 
equality. 

Why does it matter 
to Sikhs to live out 
the key principle of 
equality in their 
lives? 

Could the principle 
of equality be 
important to me? 
Why? In what ways 
might this show 
itself? 
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Section 3 

Lists of concepts/words 
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A concepts/words 

Examples of concepts/words shared within as well as outside of religions and religious 
traditions: 

• belonging 

• celebration 

• care 

• community 

• creation 

• devotion 

• equality 

• freedom 

• gift 

• good and evil 

• hope 

• identity 

• interpretation 

• journey’s end 

• justice 

• light 

• love  

• message 

• new life 

• peace 

• poverty 

• remembering 

• special 

• storytelling 

• thanking 

• welcoming 

• wisdom. 
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B concepts/words 

Examples of concepts/words that are shared across religions and religious traditions: 

• angels 

• ceremony 

• creation 

• discipleship 

• faith 

• God 

• initiation 

• holy 

• pilgrimage 

• prayer 

• prophet/prophethood 

• myth 

• rites of passage 

• ritual 

• sacred 

• salvation 

• samsara 

• stewardship 

• symbol 

• worship. 
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The Bahá’í faith 

A unit of study focussing on the question of what it means to live life in the Bahá’í faith in the 
world today, would be expected to ensure children and young people can engage with and 
study some of these key concepts/words.  

The essential message is that of unity. There is only one God and only one human race. All the 
world’s religions represent stages in the revelation of God’s will and purpose for humanity. 
Because the Bahá’í faith is not as well known as the other world religions, more elaborate 
descriptions of key concepts/words are provided below. 

 

 

Unity Belief that the purpose of religion is to establish unity and concord 

amongst the peoples of the world. Recognition of the oneness of 
humanity is the foundation for peace, justice and order. It implies an 
organic change in the structure of society.  

One world Humans have progressed past the stages of hunter-gatherer family units, 
past tribal allegiances and city states. The next step is global. People 
cannot go back to a former way of life and cannot cut all links to other 
parts of the world. We are all interconnected – global issues such as 
oceans, pollution, and viruses need a global solution. We all, individuals, 
governments (local, regional, national), must work together to solve these 
problems. 

Equality between 
women and men 

The teachings state that women and men are equal, and that the equality 
of the sexes is a spiritual and moral standard that is essential for the 
unification of the planet and the unfoldment of peace. A frequent analogy 
is that of a bird with two wings, which must be equal for the bird to fly. 
While the Bahá’í teachings assert the full spiritual and social equality of 
women to men, the notion of equality does not imply sameness. Bahá’í 
parents must educate their children, but if it is not possible to educate 
both sons and daughters, the girls must be educated as they may be 
mothers in the future. 

God – The 
unknowable 
essence 

A single, all-powerful, eternal, everlasting and indivisible God. There is a 
single, limitless deity who knows all (omniscient) and is in all places 
(omnipresent). The created cannot understand the creator, but 
manifestations of God, such as Abraham, Krishna, Moses, Christ, 
Mohammed and Bahá’u’lláh can manifest or mirror attributes of God, such 
as Glory, Truth, Mercy, Justice, etc. 

The everlastingly 
enduring soul 

The soul does not die; it endures everlastingly. When the human body 
dies, the soul is freed from ties with the physical body and the surrounding 
physical world and begins its progress through the spiritual world. Bahá’ís 
understand the spiritual world to be timeless and placeless. In life the soul 
develops spiritual qualities which remain. 

Progressive 
revelation 

Religious history is seen as a succession of revelations from God and the 
term progressive revelation is used to describe this process. Thus, 
according to Bahá’ís, progressive revelation is the motive force of human 
progress, and the Manifestation of Bahá’u’lláh is the most recent, but not 
the last, instance of revelation.  
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Universal 
education 

Because ignorance is the principal reason for the decline and fall of 
peoples and the perpetuation of prejudice, no nation can achieve success 
unless education is accorded to all its citizens, both women and men. 
Education should promote the essential harmony of science and religion. 
The education of girls and women is particularly emphasised. 

Private life Daily prayer is enjoined on Bahá’ís and meditation is also emphasised. 
But work, in the spirit of service, is considered worship. Service to 
humanity is our purpose in life. Prejudice against races, nationalities, etc, 
is forbidden. Love for mankind must be boundless. 
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 Samsara  
(both SK and P) 

Wandering on refers to the cycle of birth, death and rebirth, into life 
characterised by suffering, impermanence and death. Although the 
concept of living many lives until the cycle can be broken is shared by 
other religions of Indian origin, the Buddhist concept does not accept the 
idea that there is an eternal, unchanging self or soul which is reincarnated 
into successive lives (see anatta), rather it is a process subject to causes 
and conditions. 

Sangha The Buddhist community. Often used specifically to refer to the monastic 
community. 

Sila Ethical conduct. The fourth, fifth and sixth steps on the eightfold path, or 
middle way, taught by the historical Buddha. There are also various lists 
summarising ethical conduct such as the five precepts undertaken by 
Theravada Buddhists. 

Tanha Thirst, meaning attachment, craving or desiring. 
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 Moksha  Liberation or release from samsara. 

Murti  The consecrated image of a deity in a temple, understood not merely as a 
representation or symbol, but as the actual presence of the deity. 

Samsara Literally passage. Refers to the cycle of life, death and rebirth, often 
described as the source of unhappiness. 

Shiva  The Hindu god (deity) associated with the destructive aspect of creation. 
One of the trimurti. 

Varna  Colour. This refers to the four Vedic sub-divisions in Hindu society. These 
are Brahmins (priests), Kshatriyas (ruling or warrior class), Vaishyas 
(merchant class) and Shudras (the servants of the other three varnas). 

Vedas  The ancient scriptures that contain the revealed knowledge of reality. 

Vishnu  The Hindu god (deity) associated with and often understood to be 
responsible for the preservation of creation. One of the trimurti. 

Yoga  The paths (marg) to moksha. 
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 Tawalla Love and affection for the Prophet, family of the Prophet (Ahl al-Bayt) and 
those who follow the path of Allah. Holding love for the Prophet, the family 
of the Prophet (Ahl al-Bayt) and those who follow the path of Allah. This is 
the opposite of Tabarra.  

Nahy anil Munkar The opposite of Amr bil M’aruf: Forbidding evil.   
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Nirguna  Concept of God as one and formless, without attributes.  

Panth  The Sikh community.  

Sewa Selfless service without an expectation of a return in response to 
gurmukh.  
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Living Difference IV and education  

The purpose statement of Living Difference IV makes clear that the syllabus intends to make 
an educational contribution to the lives of children and young people in how they come to 
speak, think and act in the world. The intention of this appendix is to offer a short explanation 
of what is meant by this. 

First, Living Difference IV sees that education should always be concerned with three different 
domains of educational purpose: qualification, socialisation, and subjectification

1
. Qualification 

is concerned with the presentation and acquisition of knowledge and skills, which is essential 
for children and young people to be able to act in the world in knowledgeable and skilful ways. 
Socialisation is concerned with introducing children and young people to different traditions 
and practices so as to provide them with a sense of orientation in the world and inviting them to 
find their own place within them. Subjectification is about the educational work done to 
encourage children and young people to become subjects of their own life. It is about 
encouraging and supporting them to engage with their own freedom in meaningful and 
responsible ways. Good education always seeks to achieve a meaningful balance between 
these three domains of educational purpose. 

Secondly, Living Difference IV, is a locally Agreed Syllabus in the public sphere. As such it has 
educational responsibilities in relation to public life and in particular in relation to plurality and 
freedom. Rather than understanding freedom as an individual’s right to do what they want to 
do, Living Difference IV sees freedom as a matter of being in relationship with the wider social 
and natural world

2
. It is, therefore, about the delicate balance between a concern for each 

individual’s uniqueness and a concern for the web of plurality within which our lives are lived. 
The implications of this include the view that the classroom itself must be understood as a 
place where great value is placed on children and young people’s uniqueness as well as on 
the common concern for the world of plurality and difference in which this uniqueness can 
appear. The title of the syllabus Living Difference is therefore significant; difference here 
understood to give recognition to both the uniqueness of each child as well as the uniqueness, 
and hence value, of all that is in the wider social and natural world. 

Thirdly, Living Difference IV has a high regard for each teacher and their teaching and 
considers that education will not be possible without placing their professional judgement and 
action at the very heart of education. If the teacher has responsibilities in relation to the three 
domains of educational purpose and in relation to uniqueness, freedom, and plurality, it is clear 
this cannot be operationalised or understood solely in terms of delivery of parcels of 
knowledge. That is as knowledge simply to be remembered and repeated on another occasion. 
Clearly teachers have professional responsibilities for selecting the activities and the materials 
for the children and young people to engage with and study; helpful further reading in relation 
this this would include, Biesta (2017) and Lewin (2021). However, first the teacher has to find 
ways to make it possible for the child or young person to bring their attention and interest and 
curiosity to the matters at hand. This is to assist the child or young person, over time, to come 
to discernment about how everything they encounter in education may matter to their own life. 
For this to be education rather than some other kind of thing, such as coercion or 
indoctrination, how children’s attentiveness is engaged with will matter a great deal. For 
example, it will make sure that the engagement with religions and other ways of life, in all their 
manifestations can become real and concrete for children and young people. It will also 
prepare the basis upon which they can eventually come to discernment about how this might 
matter for their own lives as well as for the world. 
 

1 Biesta, G (2021 and 2014). 

2 Hannam, P (2018) for a more extended discussion. 
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Living Difference IV and religion  

This appendix outlines the position on religion in Living Difference IV, the Agreed Syllabus for 
religious education for Hampshire, the Isle of Wight, Portsmouth and Southampton. It is written 
in light of the Commission on RE Report (CoRE) published in September 2018 which 
recommended a name change of the subject to Religion and Worldviews. Despite considerable 
discussion in the literature since this time, regarding what the shift to Religion and Worldviews 
would mean

1
, the religious education community has not yet settled around any one single 

explanation at the time of sending this syllabus to press. For some, the name change means a 
change in the material content teachers bring into the classroom. In particular, many have 
understood this to mean that the material introduced for study in the classroom should not only 
relate to those with religious orientations but also to those with non-religious orientations on 

life. A problem here is that religion is not, or not necessarily, a matter of simply having a view 
on something, so the very idea of worldview as a supposedly neutral overarching category is 
problematic

2
. For others, the shift to Religion and Worldviews is not so much or indeed only 

about the material that children and young people should encounter and study in the 
classroom, but more about a change in the way this is taught. Such a change in approach to 
teaching being to explicitly move away from only formal and institutional representations of 
religion in the classroom towards the lived experience of adherents alongside a sense of 
urgency to move away from the world religions paradigm

3
.  

In addition, various theorists
4
 point out that being of no-religion is not necessarily the same as 

an absence of, or something other than religion. Furthermore, as Strhan and Shillitoe’s (2019) 
ethnographic research with children shows, what it means to live life identifying as  
non-religious and the route to get to that identification is not simple. The boundary therefore 
between what it means to live with a religious or other orientation on life, is far less clear cut 
than some might think, and not always present in all cases

5
.  

Living Difference III purpose statement explained that religious education taught with this 
syllabus will “introduce children and young people to what a religious way of looking at and 
existing in the world may offer in leading one’s life, both as an individual and in community”

6
. 

Living Difference IV continues with this as a starting point, whilst recognising that what it 
means to lead a life with a religious orientation can be answered in a number of qualitatively 
different ways. These include the idea that to live a religious life means to subscribe to certain 
propositional beliefs (religion as truth); the idea that to live a religious life means to adhere to 
certain practices (religion as practice); and the idea that to live a religious life is characterised 
by a particular way of being in and with the world, with a particular kind of awareness of and 
faith in the world and in other human beings (religion as existence). The three broad areas of 
propositional belief, practice and existential ways of life are a useful starting point to begin 
considering what it means to live a religious life

7
. These three conceptualisations are not 

mutually exclusive, nor located only within specific religious traditions, rather they can be seen 
as present in all traditions in different ways. The last five years, since the publication of Living 
Difference III, have shown these three conceptualisations to be extremely helpful in discussing 
the matter of religion and other orientations on life in professional education courses with 
teachers and especially with those who are not religious studies specialists. These simple but 
significant distinctions enable for example the Abrahamic and Dharmic traditions to be better 
represented and studied in the classroom. It has enabled a move beyond the world religions 
paradigm

8
 and to ensure religious and other orientations on life are presented not only as 

discrete sets of beliefs in the propositional sense. This also seems likely to ensure essentialism 
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and stereotypes are avoided and, together with good teaching, explicitly intends to mitigate 
xenophobia

9
.  

These three conceptualisations serve as an introduction to the idea that what it means to be 
religious or non-religious is not binary, but rather is made up from a number of factors that help 
an individual discern what their beliefs, practices, actions and indeed existence in the world 
might look like. It emphasises the diversity as well as some of the shared aspects across 
religions and non-religion and acknowledges that a teacher’s own views and beliefs are also 
important to recognise as a starting point for teaching. The question “how does my background 
help or hinder me in the teaching of this?” is a very important question to ask each time we 
enter into a religious education classroom. The work of Ruth Flanagan on the worldviews of 
teachers has been a hugely helpful background for considering this

10
. Teachers of religious 

education are responsible for selecting materials to bring into the classroom and have great 
responsibility to be aware of the status of the material being introduced to children and young 

people. In this regard, Cush and Robinson (2021) make a further threefold distinction between 
(i) popular understandings of religion and (ii) the way religion has been approached by 
university religious studies departments as well as (iii) between the ways in which adherents 
might express to others what it means from within their own experience to live a religious life.  

On the matter of religion, Living Difference IV therefore requires that internal diversity within a 
religion or tradition is encountered and studied. This is as well as acknowledging the historic 
and cultural connections that may exist between religions, and that the community and space 
that someone lives in, is of central importance in helping to understand why a person thinks 
and acts in the way they do. Living Difference IV recognises the value of the study of non-
religious traditions in the balanced religious education curriculum and that the matter of what is 
or is not religious or non-religious is not always clear cut.  

The Living Difference IV purpose statement is not only concerned with a discussion regarding 
the matter of content. The purpose statement goes onto say how “religious education intends 
to play an educative part in the lives of children and young people as they come to speak, think 

and act in the world”, and explains that this “entails teachers bringing children and young 
people first to attend to their own experience and that of others, to engage intellectually with 
material that is new and to discern with others what is valuable with regard to living a religious 

life or one informed by a non-religious or other perspective”. The way curriculum is put 
together, like waves rolling in and out bringing depth and breadth over time, and the way 
religious education is taught are inextricably linked and explained elsewhere in the syllabus.  

The pedagogy in Living Difference IV does not view religion as a reified, homogeneous object 
with boundaries around it. This is why it is so important that teachers have good opportunity for 
post qualification, professional education, so that they are well informed. In this way teachers 
will never teach children that, for example, all Christians will believe, behave or think in the 
same manner. Living Difference IV recognises that religion is messier than this and that the 
language of most, some, a few or I wonder how many, when talking about someone’s 
orientation on life is very important in helping children see the individuals within religion. It also 
acknowledges that one person’s view will be shaped by many factors, including the local 
context, the national situation, the current or historic context and their economic well-being, to 
name but some influences.  

Writing this revision of the locally Agreed Syllabus as we have been in 2021, during the time of 
the COVID-19 pandemic and climate crisis, it is clear that religious education will have a vital 
role to play in helping children explore their own experiences of and responses to concepts/
words such as community, belonging, special and love as well as to discern value for their own 
and others’ lives. Discernment requires more than a superficial exploration and more than 
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intellectual study alone which is why before the intellectual steps in the classroom, teachers 
have a responsibility to bring children’s attention to the matters up for consideration.  

In conclusion, Living Difference IV seeks to help children and young people discern their own 
responses to wide ranging and challenging concepts/words from a variety of traditions while 
thriving in a world that is diverse, multi-faceted and can never mean simply one thing at all 
times. Embracing the messiness of this is key to engaging with religious and non-religious 
ways of being now and in the years ahead.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

1 Cooling, T (2019); Cooling, T, Bowie, B and Panjwani, F (2020); Cush, D (2019); Hannam, P and Biesta, G 
(2019); Freathy, R and John, H (2020); Moulin-Stożek, D (2020); Flanagan, R (2020a); Barnes, LP (2021); in 
addition to the Religious Education Council (REC)’s Literature review on worldview 2020, and subsequent 
Worldview Project Discussion papers (2020). 

2 Hannam, P and Biesta, G (2019) for a more extended discussion. 

3 Owen, S (2011) and Cooling, T, et al (2020) for further discussion on this. 

4 For example Woodhead, L (2017), 261. 

5 Woodhead, L (2016 and 2017), 254. 

6 Hampshire County Council (2016), 4. 

7 For a more extended discussion on this point see Hannam, P (2018), 87ff. 

8 Owen, S (2011). 

9 Hannam, P and Panjwani, F (2020). 

10 Flanagan, R (2020b), 4. 
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The contribution of religious education 

to the whole school curriculum 

Religious education and rights respecting 

education 

The approach to religious education in Living Difference IV, the Agreed Syllabus for 
Hampshire, the Isle of Wight, Portsmouth and Southampton, is consistent with the UNCRC, 
particularly Articles 8, 12, 13, 14, 29 and 30, and aims to support RRE. 

The third protocol under the UNCRC was evoked in September 2019 regarding action for 
climate change

1
, implications of this will become evident during the lifetime of this syllabus. 

The climate crisis impacts on the rights of children all over the world including access to clean 
water, clean air, nutritious food, shelter, etc. Religious education curriculum made with Living 

Difference IV will be likely to include the study of positions taken by those living with a religious 
and other orientations on life regarding advocating for stewardship of the natural environment 
to ensure a future for our children. 

Article 8 

Governments must respect every child’s right to a name, a nationality and family ties (Article 8 
protects children's right to preserve their identity, including their nationality, name and family 
relations, without unlawful interference. In addition, governments are required to help children 
regain any aspect of their identity that has been taken away from them illegally). 

Article 12 

Every child has the right to express their views, feelings and wishes in all matters affecting 
them, and to have their views considered and taken seriously. 

Article 13 

Children shall have the right to freedom of expression; this right shall include freedom to seek, 
receive and impart information and ideas of all kinds, regardless of frontiers, either orally, in 
writing or in print, in the form of art, or through any other media of the child’s choice.  

Article 14 

Children have the right to think and feel what they want, and to practise their religion as long as 
they are not stopping other people from enjoying their rights. Parents should guide their 
children on these matters. 
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Promoting spiritual, moral, social and cultural 
development through religious education 

Religious education provides opportunities to promote children and young people’s SMSC 
development. 

There have been further developments in relation to SMSC since the publishing of Living 
Difference III in 2016. 

Ofsted (2021) defines that: 

“The spiritual development of pupils is shown by their:  

• ability to be reflective about their own beliefs (religious or otherwise) and perspective on 

life 

• knowledge of, and respect for, different people’s faiths, feelings and values 

• sense of enjoyment and fascination in learning about themselves, others and the world 

around them 

• use of imagination and creativity in their learning 

• willingness to reflect on their experiences. 

The moral development of pupils is shown by their: 

• ability to recognise the difference between right and wrong and to readily apply this 

understanding in their own lives, and to recognise legal boundaries and, in doing so, 

respect the civil and criminal law of England 

• understanding of the consequences of their behaviour and actions 

• interest in investigating and offering reasoned views about moral and ethical issues and 

ability to understand and appreciate the viewpoints of others on these issues. 

The social development of pupils is shown by their: 

• use of a range of social skills in different contexts, for example working and socialising 

with other pupils, including those from different religious, ethnic and socio-economic 

backgrounds 

• willingness to participate in a variety of communities and social settings, including by 

volunteering, co-operating well with others and being able to resolve conflicts effectively 

• acceptance of and engagement with the fundamental British values of democracy, the rule 

of law, individual liberty and mutual respect and tolerance of those with different faiths and 

beliefs. They will develop and demonstrate skills and attitudes that will allow them to 

participate fully in and contribute positively to life in modern Britain. 

The cultural development of pupils is shown by their: 

• understanding and appreciation of the wide range of cultural influences that have shaped 

their own heritage and that of others 
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• studying a range of moral issues, including those that focus on justice, to promote racial 

and religious respect and the importance of personal integrity. 

Religious education can therefore be understood as promoting social development 
through: 

• considering how religious and non-religious ways of life lead to particular actions and 

concerns 

• investigating social issues from religious and non-religious perspectives, recognising 

diversity of viewpoint within and between religious and non-religious ways of life. 

Religious education can therefore be understood as promoting cultural development 
through: 

• promoting cultural understanding from a religious and non-religious perspective through 

encounters with people, literature, the creative and expressive arts, and resources from 

differing cultures 

• considering the relationship between religious and non-religious ways of life and cultures 

and how religious and non-religious ways of life contribute to cultural identity and practices 

• promoting racial harmony and respect for all, combating prejudice and discrimination. 
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Religious education and personal, social, health 
and economic education, relationships and sex 
education and health education 

Developments in relation to PSHE and RSE and health education since the publication of 
Living Difference III in 2016, reveal continuing connections between religious education and 
PSHE through, for example: 

• developing confidence and responsibility when sharing opinions and understanding there 

are different perspectives when discussing different issues 

• understanding that religious and non-religious contexts could provide different 

perspectives on healthier lifestyles including drug use and misuse, food and drink, leisure, 

relationships and human sexuality. In addition, recognising the value of religious and non-

religious ways of life in relation to sex education, and enabling children and young people 

to consider and express their own views 

• developing good relationships and respecting the differences between people by 

experiencing and being taught about plurality and studying the destructive power of 

prejudice, challenging racism, discrimination, offending behaviour and bullying, being able 

to talk about relationships and feelings, considering issues of marriage and family life, and 

meeting and encountering people with beliefs, views and lifestyles that are different from 

their own. 

The approach to teaching in Living Difference IV, taught by well-trained and experienced 
religious education teachers will ensure positive and relevant links are made. There is 
particular potential for religious education to contribute to children and young people’s personal 
development through the positive identification of common ground when children and young 
people encounter and study the golden thread concepts/words of community, belonging, 
special and love.  

Whilst PSHE and religious education curriculum can complement each other well, PSHE 
curriculum must never replace religious education. It is important that children and young 
people experience both subjects so that they have the opportunity to discuss topics in different 
contexts. 



  November 2021 Living Difference IV 114 

Religious education and citizenship education 

Developments in relation to citizenship education since the publishing of Living Difference III in 
2016 reveal continuing links between religious education and citizenship education. Religious 
education makes an important contribution to a school’s duty to prepare children and young 
people for life in modern Britain. It provides a key context to develop children and young 
people’s awareness of plurality, to promote shared values and to challenge racism and 
discrimination. 

Religious education plays a significant part in promoting citizenship through, for example: 

• developing children and young people’s knowledge and understanding regarding the 

diversity of national, regional, religious, non-religious and ethnic identities in the United 

Kingdom and the need for mutual respect and understanding 

• enabling children and young people to think about topical spiritual, moral, social and 

cultural issues, including the importance of resolving conflict fairly 

• exploring the nature of civic obligation and national loyalty, and the basis for wider 

international obligations 

• enabling children and young people to justify and defend orally, and in writing, personal 

opinions about such issues, problems and events 

• the school community – religious education provides a positive context within which the 

plurality of cultures, and religious and non-religious perspectives on life can be celebrated 

and explored 

• the community within which the school is located – religious education provides 

opportunities to investigate plurality of religious and non-religious perspectives on life and 

forge links with different groups in the local area 

• the United Kingdom community – a major focus of religious education is the study of 

plurality of religious and non-religious perspectives on life in the United Kingdom and how 

this influences national life 

• the global community – religious education involves the study of matters of global 

significance recognising the diversity of religious and non-religious perspectives and their 

impact on world issues. 

“RE subject matter gives particular opportunities to promote an ethos of respect for 
others, challenge stereotypes and build understanding of other cultures and beliefs. This 
contributes to promoting a positive and inclusive school ethos and champions democratic 
values and human rights.” 

Religious Education in English schools: Non-statutory Guidance 2010, DCSF, pages 7-8. 

The process for teaching and making curriculum in Living Difference IV is particularly helpful 
because children and young people are encouraged to question stereotypes and challenge 
assumptions. They are encouraged to work both collaboratively and independently to reach 
informed conclusions about, and discern the value of, different religious and non-religious 
views and traditions. 
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 Reference number Key Stage Title 

RE010 KS2 Hindu festivals: Divali and Mahashivratri  

(concepts: good and evil, devotion) 

RE011 KS2/KS3 The Hindu temple pack (concepts: ritual/darshan, 
devotion/bhakti) 

RE012 FS/KS1 The festival of Holi (concept: remembering) 

RE013 FS/KS1 Janmashtami (concept: remembering) 

RE014 KS2/KS3 Jesus through art (concepts: imagery/icon, love/
agape) 

RE015 KS2 Jewish festivals: Sukkot and Hannukah  
(concepts: ritual, symbol) 

RE016a KS2 Leadership and prophethood pack  

(concepts: leadership, prophethood) 

RE017 Primary Making judgements about progress in RE 

RE019 KS2 Myth (concept: myth) 

RE020 KS1/KS2 Passover (concepts: remembering, freedom) 

RE021b FS RE in the Foundation Stage (concepts: celebrating 
birthdays, celebrating new life, celebration, power, 

special) 

RE022 KS1 Shabbat (concept: remembering) 

RE023 FS Special clothes (concept: special) 

RE024 KS2 Stones as symbols (concept: symbol) 

RE025 FS/KS1 Stories Jesus told (concept: storytelling) 

RE026 KS1 Story (concept: story) 

RE027 KS2 Synagogue (concepts: identity, ritual, authority) 

RE028 FS/KS1 Water for KS1 (concept: precious) 

RE033 KS3 Days of the dead (concept: death) 

RE035 KS3 RE and World War I (concepts: conflict, conscience, 
consequence) 

RE036 KS2 Water for KS2 (concept: ritual) 
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RE037 KS2 Water for KS2 (concept: symbol) 

RE038 KS2 Trees (concept: symbol) 

RE039 KS2 Easter for KS2 (concepts: changing emotions, 
suffering, resurrection) 

RE040 KS2 Islam for KS2 (concepts: belonging, umma 
(community), ritual, peace) 

RE041 KS1/KS2 How to manage RE effectively in KS1 and KS2 

RE042 KS1 Sikhi faith at KS1 (concept: special) 

RE043 KS2 Sikhi faith at KS2 (concepts: identity, wisdom, 
service) 

RE044 KS3 Islam for KS3 (concepts: Islam, umma, jahid, 
tawheed, shirk) 

RE045 Primary Teaching RE creatively with Living Difference IV 

RE046 FS/KS1 Teaching Christmas at KS1 (concepts: celebrating, 

waiting and celebrating: Christians around the world) 

RE047 KS3 Judaism for KS3 (concepts: Torah, tradition, Israel, 

remembrance) 
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